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 ABSTRACT 
Name  : Achmad Taqlidul Chair F. 
Reg. Number  : 20401109003 
Department  : English Education Department 
Faculty  : Tarbiyah and Teaching Science Faculty 
Title  : “The Effectiveness of Using Missing Letters to Increase 
Students’ Vocabulary of The Second Year MTs Darul Arqam 
Gombara Makassar” 
Consultant I  : Dra. Kamsinah, M.Pd.I  
Consultant II  : St. Nurpahmi, S.Pd., M.Pd. 
 
This research aimed at finding out the effectiveness of using missing letters in 
teaching Vocabulary to the second grade students of MTs Darul Arqam Gombara 
Makassar. The objectives of the research were to find out extent the increasing of 
students‟ vocabulary by Using Missing Letters at the Second Year of MTs Darul 
Arqam Gombara Makassar and to find out the students‟ attitude toward the use of 
Missing Letters in teaching vocabulary at the Second Year of MTs Darul Arqam 
Gombara Makassar. 
This research used quasi-experimental method. The population of this research 
was the second grade students of MTs Darul Arqam Gombara Makassar in academic 
year 2013/2014. The total numbers of population was 60 students.The sample of the 
research was selected by using census sampling technique. The sample was the class 
VIII
1
 and VIII
2
. The instrument of the research is test including pre-test and post-test 
and questionnaire. 
After several meetings, this research found out that the use of missing letters is 
significantly effective to increase the students‟ vocabulary. The result of this research 
was the mean score obtained by the students through the pre-test was 34.37 and post-
test was 56.37. The t-test value was higher than t-table (3.78 > 2.000). It means that 
there is a significant difference between the result of the students‟ pre-test and post-
test. Therefore, hypothesis H0 was rejected and H1 was accepted. It could be said that 
missing letters could increase the second grade students‟ vocabulary of MTs Darul 
Arqam Gombara Makassar. The questionnaire result showed that the implementation 
of this technique got positive responses from students in the teaching-learning process 
of vocabulary, it could be seen from the mean of questionnaire was 72.9 %. 
 
 
 
 
 
 
 
 
 CHAPTER I 
INTRODUCTION 
A. Background 
The ability in using foreign language is thought as primary necessity in 
daily activity especially for student, it makes students are demanded to be mastery a 
foreign language, for example English language. English has a central role in 
developing intellectual, social, and emotional competence to students. It is also an 
important tool in learning and developing sciences, technology, and art. Language 
learning is expected to help students to recognize themselves, their culture and 
another culture. Besides, it helps students to express their idea, thought, and feeling. 
In addition, they also are able to participate in and socialize with their society by 
using their ability to communicate. 
According to Mansi (2012), in the competence based curriculum, the 
students are expected to be able to communicate. The ability to communicate is the 
ability to understand and produce discourse of which it can be realized in four 
language skills, namely listening, speaking, reading, and writing. Moreover those 
four skills should be applied and developed in real life. Those skills also are 
obtained in English. 
English is different because it is not our language. In teaching English at the 
elementary level, the teacher should have a good strategy or model and must be 
supposed to build up the student‟s motivation in learning English. 
 Studying and teaching English should raise students‟ attraction to English, 
and the student must like the activities that are commended. In other word, all 
activities which can omit their motivation must be avoided. It aims to stimulate the 
students‟ motivation toward English. When the students have high motivation, they 
will easy to be stimulated to practice their English and if the teaching method is 
suitable with the students, they will enjoy in learning. 
One factor that can support and develop students‟ language ability and skills 
is mastering vocabulary. Vocabulary has an important role in language learning 
process. It supports student to develop their language because students cannot make 
and understand a sentence without vocabulary. In other word, the more controlled 
vocabulary, the language is also getting better skills. 
According to Wallace (1989) vocabulary is increasingly viewed as crucial 
to language acquisition. However, there is much disagreement as to the 
effectiveness of different approaches for presenting vocabulary items. Moreover, 
learning vocabulary is often perceived as a tedious and laborious process. 
In vocabulary building mastery, there are many techniques that can be 
applied by teacher. They are building vocabulary through introducing letter idiom, 
phrase, sentence, clause, song, quiz, puzzle, reading, writing passage, and games. 
Among these techniques, games are considered as one of effective techniques in 
teaching vocabulary.  
 One of the games that is related and can be used effectively in teaching 
vocabulary is Missing Letters. According to Shinta (2012) some reasons to use 
Missing Letters in learning and teaching process are (1) it is easy to practice; (2) it 
is suitable with the level of comprehension of students‟ vocabulary; and (3) it is 
simple to modify. 
There are many reasons why games are very important in the language 
learning classroom. As Mc. Cullum and George in Maslaeni (1980) stated that 
games automatically can stimulate students‟ interest. A properly introduced game 
can be one of the highest motivating techniques. Carrier (1980) concluded other 
reasons for including games in the language class are; Games can be used to change 
the pace of a lesson and so maintain motivation; Games can be used to punctuate 
long formal teaching units and review students‟ energy before returning to more 
formal learning; Games can be used to give hidden practice of specific language 
points without students‟ being aware of this; Games encourage students‟ 
participation and can remove the inhibitions of those who feel intimidated by 
formal classroom situation; Games can change the role of the teacher from that of 
formal instructor to that of manager or organizer of activities that students enjoy 
participating in. this can be useful in reducing teacher-students distance conflict; 
Games can increase students‟ communication and so reduce the domination of the 
classroom by the teacher; Games can act as a testing mechanism, in sense that they 
will expose weakness and the need for remedial work. 
 Uberman (1998) in Nguyen also affirms the helpful role of games in 
vocabulary teaching after quoting and analyzing different opinions of experts. From 
her own teaching experiences, Uberman observed the enthusiasm of her students in 
learning through games. She considers games a way to help students not only enjoy 
and entertain with the language they learn, but also practice it incidentally 
Refering to the explanation above, the writer believes that English 
vocabulary in the elementary level will be understood by the student if they have 
high interest with this lesson and the writer is interested to conduct a research at 
MTs Muhammadiyah Darul Arqam. So by using missing letters, it tends help the 
students to improve their vocabulary. Based on the explanation above also, the 
writer carries out the research under the title “The Effectiveness of Using Missing 
Letter to Increase Students’ Vocabulary of The Second Year MTs Darul Arqam 
Gombara Makassar”. 
B. Problem Statement 
Based on the description above, the researcher formulated the problem 
statement:  
1. To what extent is the increasing of students‟ vocabulary by using Missing 
Letters at the Second Year of MTs Darul Arqam Gombara Makassar?   
2. What is the students‟ attitude toward the use of Missing Letters in teaching 
vocabulary at the Second Year of MTs Darul Arqam Gombara Makassar? 
 
 C. Research Objectives 
The main objectives of this research are: 
1. Finding out extent the increasing of students‟ vocabulary by Using Missing 
Letters at the Second Year of MTs Darul Arqam Gombara Makassar. 
2. Finding out the students‟ attitude toward the use of Missing Letters in teaching 
vocabulary at the Second Year of MTs Darul Arqam Gombara Makassar. 
D. Research Significance 
Application of this technique is expected to increase students‟ way of study 
English especially vocabulary and also to guide the students be an active one and 
involve actively in learning vocabulary.  Moreover, the researcher also expects this 
technique can create good atmosphere in class and certainly it can give more 
increase for students‟ vocabulary. 
E.  Research Scope 
The scope of this research focuses on the increasing students‟ vocabulary 
especially verb of daily activities by using Missing Letters at the Second Year of 
MTs Darul Arqam Gombara Makassar. 
F. Operational Defenition of  Terms 
Vocabulary is a list of word and sometimes phrase arranged in alphabetical 
order and defined, a dictionary, glossary or lexicon, all the words used by particular 
person. 
 According to Red (2000) vocabulary is knowledge involves knowing the 
meanings of word and therefore the purpose of a vocabulary test to find out 
whether the learners can match each word with a synonym, a dictionary-tape 
definition, or an equivalent word in their own language. 
According to Shinta (2012) stated Missing Letter is a special game for 
vocabulary game. In this Missing Letters game, the player is asked to complete the 
lost or missing letters from a word. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter presents the literature review, which deals with the previous 
related research findings and some pertinent ideas 
A. Previous Related Research Findings 
Shinta (2012) conducted a research on improving students‟ vocabulary of 
Germany language by Missing Letters Game at second yaer of SMAN 18 Bandung. 
The result of her research proved that Missing Letters Game can improve the students‟ 
ability in Germany vocabulary 
Muzakkir (2011) concluded that using Tree chart can improve the students‟ 
vocabulary mastery.  
Febriyanti (2011) also found that using magic Squares can increase the 
students‟ vocabulary mastery.  
Nirmawati in Mariyama (2007) conducted a research on the improving 
students‟ vocabulary through discovering technique to the second year students‟ of 
SLTP Datuk Ribandang. Her research was restricted to the vocabulary items presented 
were verbs, noun, adjective, adverb and etc. she found that the students have positive 
attitude toward the discovery technique. 
Based on the researcher findings above, the writer concluded that the students 
need some approach, method or strategy and also media in learning English to 
improve their English especially in mastering vocabulary. 
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 The similarity between their researches with this research is that the research 
focus is vocabulary. And also, all of the researches above are using games as a 
teaching method to teach and to increase student ability in using vocabulary. Then, the 
difference between their researches with this research is the teaching method. All of 
the researchers above also focused on increasing vocabulary which is identified 
different problem that faced among students ability in vocabulary. Most of the 
problem that identified above also found in this research. Therefore, the researcher 
tried to apply different method in the way to overcome those problems. 
B. Some Pertinent Ideas 
1. The Concept of vocabulary 
a. Definition of Vocabulary 
Vocabulary cannot be separated from the language; it is important part of 
language. There some definition of vocabulary as follows: 
1) Harimukti Kridalaksana (1993) points out “Vocabulary is a component of a 
language that maintains all of information about meaning and using word 
in language.” 
2) Good in Abbas (2009) defined that vocabulary as the words having 
meaning when hear or seen eventhough not produce by individual himself 
to communicate with others is the words that considered essential for 
minimal use of language.  
3) Oxford learner‟s pocket dictionary (2011) defined Vocabulary is (1) all the 
words that a person knows or uses, (2) all the words in a language,   (3) list 
 of word with their meaning especially in a book for learning a foreign 
language.  
4) According to the Wikipedia article the vocabulary of a person is defined 
either as the set of all words that are understood by that person when 
construction new sentences. (http: // en wikipedia.org / wiki /Cartoon.on 
line15 Mei 2013). 
According to definitions above the researcher can conclude that vocabulary 
is the important part of language, without vocabulary the language cannot be 
used to maintain all information in language. Vocabulary can be defining as 
sound that expresses a meaning and forms an independent unit in a language.  
b. Types of Vocabulary 
Words in a language are small elements, which could make up a language 
and function to express ideas. Linguistic classify vocabulary in two kinds. 
Harmer (1991) in Juita (2011) divides vocabulary into two kinds. 
1) Active vocabulary refers to words which have been learned by the students. 
They are expected to be able to use it; 
2) Passive vocabulary refers to words which students will be recognized when 
they meet them, but they probably will not be able to produce it. 
Good (1973) divides vocabulary into four parts, namely: 
1) Oral vocabulary consists of word actively used in speech that comes 
readily to the tongue of the one‟s conservation. 
 2) Writing vocabulary is stock of words that comes readily to one‟s finger 
vocabulary. It commonly used in writing. 
3) Listening vocabulary is stock of words, which a person can understand 
when hear it. 
4) Reading vocabulary is the words where the people can recognize when 
they find it in written vocabulary.  
c. The Important of Vocabulary 
Vocabulary is main basic to construct the ability in speaking, listening, oral 
communication, the ability in reading and writing in written communication. 
Without mastering the vocabulary the people cannot communicate their ideas, 
emotions, desires, concept, acquiring and adequate. 
Gairns and Redman in Baharuddin (2009) concluded that by learning 
vocabulary the learners can recognize and comprehend the concept of reading 
and listening material, and later as productively as the learners can recall and 
use them appropriately in speech and writing. 
Harmer (1991) argues that students need to learn the lexis of language. 
They need to learn what mean and how they are used. We should ensure that 
our students are aware of the vocabulary they need for their level and they can 
use the words which they want to use. When the students learn words in 
context they are far more likely to remember them that if they learn as a single 
items.  
d. Principles of Teaching and Learning Vocabulary 
 Wallace (1989) indicates main principles of teaching and learning 
vocabulary as follow: 
1) Aims 
In teaching vocabulary, it has to be known about the aims. How much 
vocabulary listed that learners are expected to be able to know. 
2) Quantity 
It is decided to the number of new words that the students can learn. 
The actual number will depend on a number of factors varying from classes 
and students. 
3) Need 
To know or select the words that will be taught to the students, there 
are based on frequency and usefulness on the various meaning of words, 
the students‟ background and language need.  
4) Frequent explosive and reception 
In teaching and learning vocabulary, there has to be a certain amount of 
reception until there is evidence that the students learn the target words. 
5) Meaning presentation 
When introducing new words, the teacher have clear explanation to 
students and give understanding. 
6) Situation 
 In explaining or teaching vocabulary teacher must know the students‟ 
situation or the atmosphere of the class. So that, they know when the 
students are ready to accept the material.  
7) Presenting in context 
One way to present new words on unfamiliar words by using reading 
text, because the students have to know the usual collection that words 
occur in. 
8) Learning vocabulary in mother tongue and target language 
In teaching the words of target language, the teacher can use words of 
mother tongue as tool compare similarity a differentiate of words.  
9) Guessing procedure in vocabulary learning 
One way to attract the students‟ in introducing the words by using 
giving a procedure to guess the meaning of the words.  
e. Parts of vocabulary. 
1) Noun 
According to Grover (2000) the noun is one of the most important parts 
of speech. Its arrangement with the verb helps to form the sentences core 
which is essential to every complete sentences. In addition, it may function 
as the chief or “head” word in many structure of modification.  
The Types of noun can be classified as below: 
a) Classified by meaning. 
i. Proper nouns 
 A proper noun begins with a capital letter in writing. It includes 
(a) personal names (Mr. John Smith); (b) names of geographic units 
such as countries, cities, rivers, etc. (Holland, Paris); (c) name of 
nationalities and religions (a Dutchman, Christianity); (d) names of 
holidays (Easter, Thanksgiving Day);(e) names of time units 
(Saturday, June); (f) words used for personification-a thing or 
abstraction treated as a person (Nature, Liberty). 
ii. Concrete or abstract Nouns 
A concrete noun is a word for a physical object that can be 
perceived by the senses-we can see, touch, smell the object (flower, 
girl). An abstract noun is a word for a concept – it is an idea that 
exists in our minds only (beauty, justice mankind).  
iii. Countable or Uncountable Noun 
A countable noun can usually be made plural by the addition of 
–s/es (one girl, two girls). An uncountable noun is not used in the 
plural. Mass nouns form one type of uncountable noun. They are 
words for concrete objects state in an undivided quantity (coffee, 
iron). Abstract nouns (including names of school subject and sports) 
are uncountable.  
iv. Collective nouns 
 A collective noun is a word for a group of people, animals or 
objects considered as a single unit. Examples of collective nouns are 
audience, committee, class, crew, crowd, enemy, faculty, group, 
majority, public, team.  
b) Classified by Form 
i. Noun Compounds 
The term compound, as it is used for a part of speech, refers to a 
group of words-usually two, but sometimes more-joined together into 
one vocabulary unit that function as a single part of speech.  
Noun compounds consist of the following composite forms: 
1. Noun + noun= bathroom, department store, grammar book. 
This kind of noun compound is most common. Noun+noun 
compounds are more likely to be hyphenated in British English 
than in American English. 
2. Possessive noun + noun = lady‟s maid, artist‟s model, traveler‟s 
checks. 
Sometimes the („s) is omitted from the first noun- a women‟s 
college, a citizen‟s beak.  
3. Adjective + noun = blackbird, common sense, blue print. 
An adjective + noun compound is usually not hyphenated.  
4. Verb + noun = pickpocket, flashlight, dance team. 
 5. Noun + verb = handshake, garbage, dump, lifeguard. 
6. Gerund, noun = dining room, punching bag, wearing apparel.  
7. Noun + gerund = fortune telling, housecleaning, water skiing. 
8. Preposition + noun = overalls, by-way, downpour. 
9. Verb + preposition-adverb = breakdown, makeup, grown-up. 
10. Noun + preposition phrase = son-in-law, editor-in-chief.  
2) Verb 
According to Klammer (2007) verb is the most complex part of speech. 
Its varying arrangements with noun determine the different kinds of 
sentences-statements, Questions, commands, exclamations. Like the noun, 
the verb has the grammatical properties of person and number. 
a) Types of Verbs 
i. Predicating or Linking Verbs 
A predicating verb is the chief word in the predicate that says 
something about the subject. The predicating word (or predicator) has 
traditionally been called a verb of “action” (babies cry; she wrote a 
letter) but has actually been interpreted to include most non-action 
verbs that are not linking verbs (for example: I remember him; she 
needs more money).  
A linking verb is a verb of incomplete predication; it merely 
announces that the real predicate follows. The important word in the 
complement is adjective (the girl is pretty) or a noun (she is a pretty 
girl.  
 ii. Transitive or Intransitive Verbs 
A transitive verb takes a direct object (He is reading book); an 
intransitive verb does not require an object (He is walking in the 
park). Only transitive verbs may be used in the passive voice (The 
book was returned by him quickly). All linking verbs are intransitive.  
iii. Reflexive Verbs 
A reflexive verb requires one of the compounds with –self 
(reflexive pronoun) as its object – express oneself, wash oneself, 
pride oneself, avail oneself. Some verbs may be used with or without 
the reflexive pronoun object - He washed (himself) and dressed 
(himself) quickly. Reflexive verbs often have a non-reflexive use also 
and can take objects that do not refer back to the subject- she washed 
the child and then dressed him quickly.  
b) Function of Verb 
The verb functions as the grammatical center for the predication 
about the subject. As we have seen, it may be grammatical center 
expressing mere linkage, or it may be the strongest predicating word in 
the central core of the sentences. The verb is so basic so that other 
functions (subject, object, complement) are determined in relation to it. 
c) Position of Verb 
 The verb is used after a subject, or before an object or complement. 
The verb appears before the subject in most questions and in sentences 
or clauses that begin with certain types of negative adverbs.  
3) Adjective 
According to Straus (2011) adjectives are words that describe nouns or 
pronouns. They may come before the word they describe (That is a cute 
puppy.) or they may follow the word they describe (That puppy is cute.). Its 
most usual position is before the noun it modifiers, but it fills other 
positions as well.  
a) Types of adjective 
i. Determiners.  
Determiners consist of a small group of structure words without 
characteristic form.  
1. Articles – the, a, an. 
2. Demonstrative adjectives – this, plural these. That, plural those. 
3. Possessive adjectives 
a. From pronouns – my, your, one‟s, etc. 
b. From nouns – John‟s, the girl‟s, etc. 
4. Numeral adjective 
a. Cardinal – four, twenty-five, one hundred, etc. 
b. Ordinal – fourth, twenty-fifth, one hundredth, etc. 
5. Adjectives of indefinite quantity – some, few, all, more, etc. 
 6. Relative and interrogative adjectives – whose, what, which.  
All of these determiners except the articles and the possessive 
adjectives of the personal pronouns may function as pronouns when 
not followed by nouns. Personal pronouns have separate forms for 
the possessive used without a noun – my (adjective) book vs. the 
book is mine (pronoun).  
ii. Descriptive Adjectives 
Descriptive adjectives usually indicate an inherent quality 
(beautiful, intelligent), or a physical state such as age, size, color. 
Inflectional and derivational endings can be added only to this type of 
adjective. 
Some descriptive adjectives take the form of: 
1. Proper adjective – a catholic church, a French dish, a 
Shakespearian play. 
2. Participial adjectives 
a. Present participle – an interesting book, a disappointing 
experience, a charming view, a trifling gift. 
b. Past participle – a bored students, a worn tablecloth, a tired 
housewife, a spoiled child. 
3. Adjective compounds 
a. With participles 
 Present participle – good-looking girl, a heart-breaking story, 
a Spanish-speaking student, a long-suffering widow. 
Past participle – a turned-up nose, a broken-down house, new-
born kittens, ready-made clothes. 
b. With –ed added to nouns functioning as the second element of 
a compound. The first element is usually a short adjective – 
absent-minded, ill-tempered, tear-stained, far-sighted.  
b) Form of adjectives 
Descriptive adjectives have special forms only for comparison. 
These forms are given below: 
Table 2.1. The Form of Adjectives. 
Positive degree 
Two units are 
compared to an equal 
degree 
 
Comparative degree 
Two units are 
compared to an 
unequal degree 
 
Superlative degree 
Three or moreunits 
as   tall           as 
as beautifulas 
 
 
 
                 taller          than 
more        beautiful    than 
 
 
 
 
the             tallest 
not so (or as) tall 
not so (or as) beautiful as 
 
 
 
less                tall       than 
less       beautiful       than 
 
 
 
 
the least      tall 
 are compared to an 
unequal degree 
the most    beautiful the least      beautiful 
Less, least are more likely to be found with longer adjectives, 
usually those that are compared with more, most. 
The rules for constructing the comparative and superlative degree of 
adjectives are: 
Table 2.2. The Rules for Constructing The Comparative and 
Superlative Degree of Adjectives 
 Comparative degree Superlative degree 
Adjective of 
one syllable 
Add –er to the adjective 
Add than after the adj. 
         (tall)-er than 
Add –est to the adjective 
Add the before the adj. 
The (tall)-est 
Adjectives of 
three or more 
syllable 
Add more before the adj. 
Add than after the adj. 
More (beautiful) than 
Add the most before the 
adjective 
        The most (beautiful) 
 
4) Pronoun 
According to Straus (2011) pronoun makes a small class of words of 
very high frequency. The traditional definition of a pronoun as “a word that 
takes the place of a noun” is applicable to some types of pronoun but not to 
others.  
a) Types of Pronoun 
 i. Personal pronoun 
Personal pronoun refers to: 
1. The speaker, called the first person 
Singular – I (spelled with a capital letter) 
Plural – we (includes the speaker and one or more others) 
2. The speaker spoken to, called the second person – you (singular 
and plural) 
3. The person or thing being spoken of, called the third person. 
Singular – he (for males), she (for females), it (for things, also for 
live beings whose sex is unknown or unimportant to the speaker). 
Plural – they (for all live being and for all things). 
ii. Interrogative pronouns 
There are three interrogative pronouns – who (for person), what 
(for things), and which (for a choice involving either persons or 
things).  
The three interrogative pronouns have generalizing forms: 
whoever, whatever. The pronoun what also introduces exclamations – 
what a beautiful flowers those are! What is used with a singular 
countable noun – what a beautiful flower that is! 
iii. Relative pronouns 
Relative pronouns refer to noun antecedents which immediately 
precede them. They introduce adjective clauses in which they serve 
 as subjects or objects – The man who answered the phone was rude. 
(Who is the subject of the verb answered in the adjective clause who 
answered the phone). The most common relative pronouns are who 
(for person), that (for persons or things), which (for things). As 
sometimes also serves as a relative pronoun – She likes the same 
things as (=that) her husband does. 
iv. Demonstrative Pronouns 
Demonstrative pronouns point out someone or something. The 
most common demonstrative pronouns are this (plural these) and that 
(plural these). This generally refers to what is near at hand, that to 
what is farther away. This distinction in space is related to the 
distinction between the adverbs here and there – this table (over here) 
is prettier than that one (over here).  
v. Reflexive Pronouns 
The reflexive pronoun is a combination of –self with one of the 
personal pronouns or with the impersonal pronoun one. The reflexive 
pronoun generally refers to an animate being, usually a person. The 
most common use of the reflexive pronoun is an object that “reflects 
back” to the subject; in other words, it has the same identity as the 
subject. Thus, in the sentences the child hurt himself, child and 
himself are identical.  
vi. Reciprocal Pronouns 
 Like the reflexive pronouns, the reciprocal pronoun has the same 
identity as the subject. The reciprocal pronoun indicates that the 
individual members of a plural subject mutually react one on the 
other. The reciprocal pronouns are each other and one another.   
vii. Indefinite Pronoun 
Indefinite person or things 
These pronouns are all singular in form and are used without 
noun antecedents. They consist of the following compounds: 
Table 2.3. Indefinite Person or Things. 
 -body -one -thing 
Some- 
Any- 
No- 
Every- 
Somebody 
Anybody 
Nobody 
Everybody 
Someone 
Anyone 
No one 
Everyone 
Something 
Anything 
Nothing 
Everything 
 
Indefinite Quantities 
All, another, any, both, each, either few, least, less, little, a lot 
(of), many, more, much, neither, none, one, other(s), plenty (of), 
several, some.  
5) Adverb 
 According to Straus (2011) adverbs are words that modify everything but 
nouns and pronouns. They modify adjectives, verbs, and other adverbs. A 
word is an adverb if it answers how, when, or where. 
a) Types of adverbs 
Classified by Meaning 
i. Manner – Quickly, Neatly, Awkwardly. 
The manner adverb has the most characteristic adverbial form (an 
–ly ending added to a descriptive adjective).  
ii. Place and Direction 
Here, away, outside, Left, Straight, West. 
Among the adverbs of place and direction may be include some 
prepositional forms appearing after the verb – He came in; they 
walked down.  
iii. Time 
Definite time  
These adverbs have a fixed boundary in time – yesterday, today, 
tomorrow. Most of those words have noun form and some may be 
used in plural form; - Saturdays, nights. In addition, a group of words 
may function as a single time expression – last week, a month ago, 
the day before yesterday.  
Indefinite Time 
This kind of time has no fixed boundary: 
 1. Words like recently, nowadays, soon, already, still, just, 
immediately. 
2. Words denoting a sequence in time – now, then, before, after, 
next, first, later. 
3. Words denoting frequency. Frequency words range in meaning 
from at all times to at no time – always, often, sometimes, never.  
6) Conjunction 
One use of conjunction is to connect words or phrases that have the same 
grammatical function in a sentence. This use of conjunctions is called 
“parallel structure.” The conjunctions used in this pattern are and, but, or, 
nor. These words are called “coordinating conjunction.” Azar (1999) 
There are two types of conjunctions, coordinate and subordinate. 
Subordinate conjunctions will be taken up in detail later under the syntactic 
structures each one introduces. Frank (1972) 
7) Preposition 
The preposition is classified as a part of speech in traditional grammar. 
Preposition range in meaning from such definite semantic notions as time, 
place, etc..to such purely structural meanings as those shaped by the subject 
verbs complement relationship (The murder of all the prisoners by their 
captors). 
Table 2.4 Types of Preposition 
TIME 
  
2. The Concept of Game 
a. Advantages of the game 
Carrier (1980) mentions the advantages of using games as follow: 
1) Games add variety to the range of learning situations. 
2) Games can be used to change the pace of a lesson and so maintain 
motivation. 
3) Games can be used to punctuate long formal teaching units and renew 
students‟ energy before returning to more formal learning. 
4) Games can give „hidden‟ practice of specific language points without 
students being aware of this. 
5) Games encourage student participation and can remove the inhibitions of 
those who feel intimidated by formal classroom situation. 
ONE POINT OF TIME ON, AT, IN.  
EXTENDED TIME SINCE, BY, FROM-TO (or Till, Untill), FOR, DURING, IN or 
WITHIN. 
SEQUENCE OF TIME BEFORE, AFTER. 
PLACE – POSITION 
OVER 
ABOVE 
LOWER 
UNDER 
BELOW 
NEAR 
NEXT TO 
BESIDE 
BETWEEN 
OPPOSITE 
 6) Games can change the role of the teacher from that of formal instructor to 
that of manager or organizer of activities that students enjoy participating 
in. This can be useful in reducing teacher-student communication, and so 
reduce the domination of the classroom by the teacher. 
7) Games can increase student-student communication, and so reduce the 
domination of the classroom by the teacher. 
8) Games can act as a testing mechanism, in the sense that they will expose 
areas of weakness and the need for remedial work.    
Other, Kim (1993) states advantages of using games in the classroom, as 
follow: 
1) Games are a welcome break from the usual routine of the language class. 
2) They are motivating and challenging. 
3) Learning a language requires a great deal of effort. Games help students to 
make and sustain the effort of learning. 
4) Games provide language practice in the various skill-speaking, writing, 
listening and reading. 
5) They encourage students to interact and communicate. 
6) They create a meaningful context for language use. 
b. Kinds of the game 
There are much kind of games and activities for the language learner, 
Carrier (1980) states as follow: 
 1) Language points: guess the job, guess the mime, I spy. Describe it, 
yesterday afternoon, bingo, etc. 
2) Production games: consequences, alibi, sketching quiz, guess the question, 
repeat the sentence, guess the topic, etc. 
3) Word games: words from words, magic word squares, word pyramids, letter 
squares, hangman, missing letters, etc. 
4) Filters: musical quiz, puzzles and riddles, crosses quiz, what‟s my name?, 
etc. 
5) Project and activities: job interview, the balloon debate, marketing game, 
survey, English walk, etc. 
6) Communication games: picture pairs, giving directions, jigsaws, how does it 
feel?, mutual chess, card games.  
3.    The Concept of Using Missing Letters 
a. Definition of Missing Letters 
According to Shinta (2012) stated Missing Letter is a special game for 
vocabulary game. In this Missing Letters game, the player is asked to 
complete the lost or missing letters from a word. In board game version, there 
are two games mode. They are preset and random mode. Preset mode is easier 
because it is just a few letters that lost from a word. Whereas random mode is 
more difficult because all letters from a word are lost and it is only the first or 
the last letters appear. There are five categories of word that can the player 
play. They are (1) 3 or less letters, it is a word consists of three letters or less; 
 (2) 4 letters, it is a word consists of four letters; (3) 5 letters, it is a word 
consists of five letters; (4) More letters, it is a word consists of more than five 
letters; (5) All words, it include all words that exist. Such the pictures below: 
 Preset      Random 
 
 
 
 
 
 
 
 
 
Figure 2.1. Mode of Missing Letters 
 
 
 
 
 
 
 
 
 
 Acoording to Suparyono in the present day, the Missing Letters game is 
developed to became a simple game in writing or paper form. It is 
made all students can play it together in the same time. The teacher just 
needs to prefer pictures and determines which letters disappears from the 
word. Such the pictures below:  
 
 
 
 
 
 
 
Figure 2.2. Example of Missing Letters in Paper 
b. Procedure of Missing Letters 
According to Suparyono in the sites, the procedure of using Missing 
Letters are: 
1) The teacher teaches new vocabulary by using flashcard or picture or 
show the meaning of the word repeatedly until the students understand 
and memorize it. 
2) The teacher shows pictures to students with word card that is lost some 
of the letters. 
 
 
 3) The teacher asks the student to guess and find out the letters that lost to 
make a correct word which is suitable with the pictures that are shown. 
This activities can be applied individually or group. 
The students are expected to active and creative in this game. Missing 
Letters is a game that can make the student to be addicted because after get a 
difficulties in finding the missing letters in a word, the students would be get 
a satisfaction after complete right letters of the correct word. 
C. Theoretical framework 
The theoretical framework of this research that had been done served in the 
following diagram: 
 
 
 
 
 
 
 
 
Figure 2.3. Variable Affecting Vocabulary Achievement 
1. Input, something to do with any activities and terms that would be 
committed as treatment within the class during the research by using 
missing letters. 
Terms and activities given in case 
of treatment (using missing 
letters) 
INPUT 
 
Vocabulary test to know the 
effectiveness of using missing 
letters 
PROCESS 
 
Improving the students‟ 
ability in vocabulary 
OUTPUT 
 
 2. Process, referred to the vocabulary test given whose aims to know the 
influence of using missing letters to the students‟ ability in vocabulary. 
3. Output, as the output of the process, it referred to the increasing of 
students‟ ability in vocabulary. 
D. Hypothesis 
H0:  there is no significant difference of students‟ ability in vocabulary between the 
students who are thought through using missing letters and those are not. 
H1:  there is significant difference of the students‟ ability in vocabulary between the 
students who are thought through using missing letters and those are not. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER III 
METHOD OF THE RESEARCH 
A. Research Design 
The method used in this research was quasi-experimental design with the non-
quivalent control group design. It consisted of an experimental class and control class. 
Each class whether the experimental group or the control group was distributed pre-
test, treatment, and post-test. The comparison between pre-test and post-test score was 
depended on the success of the treatment that was aimed at finding out the 
effectiveness of Using Missing Letter to Increase Students‟ Vocabulary of The Second 
Year MTs Darul Arqam Gombara Makassar. 
Based on Gay (2006) the research was classified in the fllowing diagram: 
 
 
 
Figure 3.1. Research Design 
Notation: 
O  = Pretest and Posttest 
X1      = Unusual treatment 
X2    = Control treatment 
B. Variables of the Research 
The kinds of variable that correlated with research consisted of independent 
and dependent variable. Independent variable was the variable that influenced another 
variable to achieve what was expected by researcher. Whereas, the dependent variable 
O X1 O 
O X2 O 
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 was the result that expected through implement of the independent variable, Arikunto 
(2006). 
1. Independent variable 
The independent variable was the used of Missing Letters in teaching 
vocabulary to the second year students of MTs Darul Arqam Gombara 
Makassar in the academic year 2013/2014. 
2. Dependent Variable 
The dependent variable was students` vocabulary at the second year students 
of MTs Darul Arqam Gombara Makassar in the academic year 2013/2014.  
C. Population and Sample 
1. Population 
According to Arikunto (2006), population was the whole of research 
subject, where as sample was a part of population.  
The population of this research would be taken from from the second year 
students of MTs Darul Arqam Gombara Makassar 2013/2014 academic year. The 
total number of population was 60 students which was consisted of two classes 
they are VIII.A-VIII.B. 
2. Sample 
 According to Arikunto, sample was the smaller group of subject (2002). 
Sample of the research was a representative group from the population to serve as 
respondents. Sugiyono (2008) stated that due to factors, time and accessibility, it 
was always possible or practical to apply measure from smaller group or subject 
 of population was such a way that the knowledge gained was representation of the 
total population under study. According to Gay (2006),  sampling is the process of 
selecting a number of participants for a study in such a way that they represent the 
larger group from which they were selected. A sample is made up of the 
individuals, item or events selected from a large group referred to as a population. 
Relating to this definition of sample, so the researcher took two classes as the 
research subjects; they were experimental and control class. 
This research used census sampling. According to Sugiyono (2008), in 
census sampling, the researcher selected all subject in population as a sample. The 
reason of researcher for taking this technique of sampling was the total number of 
population in this research relatively small. It made the researcher made the two 
of the class as the sample. 
D. The Instrument of the Research 
Before collecting the data; the writer made instrument. The instrument was 
vocabulary test and questionnaire. According to Gay (1987), instrument was an 
important device for collecting data in a research.  
The instrument that would be used by the researcher in this research were: 
1. Vocabulary Test 
The vocabulary test consists of 30 items; either in using pictures that 
suitable with the word or in using the meaning of the word. The pre-test was 
intended to know the students prior knowledge in mastering vocabulary while 
 the post-test was aimed to know the students ability to increase mastering 
vocabulary by using Missing Letters. 
2. Questionnaire 
The questionnaires were used to know and to obtain information about 
the students‟ attitude on the use of Missing Letters. It was distributed to the 
respondents after the post-test given. 
E. Procedure of Collecting Data 
The procedure in collection data was presented in chronological order as 
follows: 
1. Before giving pre- test the researcher gave some information to the students 
about this research. And the researcher also explained to the students if this 
research did not have fact for students score in the school. 
2. Pre-test, the experiment and control class was tested to know their prior ability 
in vocabulary. In the first meeting, the researcher would distribute the Missing 
Letters test to the students in experiment and control class. In this test students 
would be asked to answer Missing Letters tests. 
3. In the second meeting, the researcher would enter experiment class and 
introduced Missing Letters. 
4. The treatment took a place within 7 (seven) meetings and it took 80 minutes 
for each meeting. 
 5. In the last meeting, the researcher would enter experimental and control class 
to know student ability after treated Missing Letters and gave the questionnaire 
to the experimental class. 
F.  Technique of Data Analysis  
In analysing the data, researcher was collected through the pre-test and post-
test. The researcher used the procedures as follow: 
1. Scoring the students‟ correct answer of pre-test and post-test 
Students‟ correct answer 
   Score      =        x 100 
    Total number of items     Sudjana (2008) 
2. Classifying the students‟ score answer into the following criteria: 
Table 3.1. Criteria of Classifyinf the Students’ Score Answer 
NO Rate of Score Categories 
1 96 – 100 Excellent 
2 86 – 95 Very Good 
3 76 – 85 Good 
4 66 – 75 Fairly Good 
5 56 – 65 Fair 
6 36 – 55 Poor 
7 00 – 35 Very poor 
     Depdikbud.in Muthainnah, ( 2010) 
 
 3. Finding out the means score of the students‟ answer by using formula: 
N
X
X


 
Where: X = Mean score 
   ∑  = Sum of all score  
N = Total number of students   
Gay, (1981) 
4. Finding out the standard deviation of the students pre-test and post- test by 
applying this formula: 
 
   SS1 = X1
2     ∑  
 
  
                      SS2 = X2
2     ∑  
 
  
 
    
s.d1 =  √
   
  
                                           s.d2 =  √
   
  
    
Note: 
SS1 = Sum of square of experimental group 
SS2 = Sum of square of control group 
X1 = the sums of scores of experimental group 
X2 = the sums of scores of control group 
N1 = Number of students of experimental group 
N2 = Number of students of control group 
 S.d1 = Standard deviation of experimental group 
S.d2 = Standard deviation of control group 
        Gay, (1981) 
5. The researcher used T-test to know whether there is significant different 
between the two groups before and after giving the treatment, T-test 
including as follows: 
t = 
     
√(
       
       
)(
 
  
 
 
  
)
 
Note: 
SS1 = the sum of the square of experiment group 
SS2 = the sum of the square of control group  
N1 = total number of subjects of experiment group 
N2  = total number of subjects of control group 
X1  =  mean score of experiment group 
X2 = mean score of control group    
        Gay, (1981) 
6. To decide the significance influence of missing letters to increase students‟ 
vocabulary. The writer used: 
Ttest ≥ Ttable : Having significant influence 
H
1
: 1 > 2 or P-value <  0.05 
Ttest ≤ Ttable : Having no significant influence 
H
0
: 1 = 2 or P-value   0.05 
 
 CHAPTER IV 
 
FINDINGS AND DISCUSSIONS 
This chapter particularly presents the findings of the research which are presented as 
data description, and the discussion of the findings reveals argument and further interpretation 
of the findings. In this chapter, the reseracher analyzed the data consisting of the result of pre-
test and post-test either in experimental class or control class and also the questionnaire data. 
A. Findings 
1. Vocabulary Test 
The findings of the research were based on the results of the data 
analysis. The data analysis used vocabulary test to collect the data. The 
vocabulary test consists of pre-test and post-test. The pre-test was given to 
find out the initial students‟ ability in vocabulary before presenting the 
missing letters, and the post-test was given to find out the improvement of the 
students‟ ability in vocabulary after giving the treatment. 
a. The classification of students’ pre-test and post-test scores in 
experimental class 
 
 
 
 
 Table 4.1 
The rate percentage of score experimental class in pre-test 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
7 
Excellent 
Very good 
Good 
Fairly good 
Fairly 
Poor 
Very poor 
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
- 
- 
- 
2 
1 
12 
15 
- 
- 
- 
6.67% 
3.33% 
40% 
50% 
 Total  30 100% 
 
Table 1 above shows the rate percentage of score of experimental class 
in pre-test from 30 students, this table shows a very low score. None of the 
students got excellent, very good and good score. There were 2 student (6.67 %) 
got fairly good score, 1 students (3.33%) got fairly, 12 students (40 %) got poor 
score and 15 student (50 %) got very poor score. 
Table 4.2 
The rate percentage of score experimental class in post-test 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
7 
Excellent 
Very good 
Good 
Fairly good 
Fairly 
Poor 
Very poor 
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
- 
- 
4 
4 
9 
12 
1 
- 
- 
13.33% 
13.33% 
30% 
40% 
3.33% 
  Total  30 100% 
 While, the rate percentage of the score of experimental class in post-
test from 30 students as table 2 above shows, there were no students got 
excellent and very good score, 4 student (13.33%) got good score, 4 students 
(13.33%) got fairly  good score, 9 students (30%) got fairly score, 12 student 
(40%) got poor score, and 1 students (3.33%) got very poor score. 
Based on the result above, it can be conclude that the rate percentage in 
post-test was higher than the rate percentage in pre-test. None of the student got 
excellent and very good score in both pre-test and post-test but the score increase 
significantly in post-test where there were 1 student got good score and 4 
students got fairly good. There were also 21 students got score among 65 till 36 
in post-test. 
b. The Classification of Students’ Pre-test and Post-test Scores in 
Control Class 
Table 4.3 
The rate percentage of score control class in pre-test 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
7 
Excellent 
Very good 
Good 
Fairly good 
Fairly 
Poor 
Very poor 
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
- 
- 
- 
5 
2 
8 
15 
- 
- 
- 
16.67% 
6.67% 
26.67% 
50% 
 Total  30 100% 
  
Table 3 above shows the rate percentage of the score of control class in 
pre-test from 30 students, none of the students got excellent, very good and good 
score. There were 5 student (16.67%) got fairly good score, 2 students (6.67%) 
got fairly score, 8 students (26.67%) got poor score and 15 student (50%) got 
very poor score. This indicates that the rate percentage of score control class in 
pre-test was low. 
Table 4.4 
The rate percentage of score control class in post-test 
No Classification Score Frequency Percentage 
1 
2 
3 
4 
5 
6 
7 
Excellent 
Very good 
Good 
Fairly good 
Fairly 
Poor 
Very poor 
96 – 100 
86 – 95 
76 – 85 
66 – 75 
56 – 65 
36 – 55 
0 – 35 
- 
- 
- 
3 
4 
15 
8 
- 
- 
- 
10% 
13.33% 
50% 
26.67% 
 Total  30 100% 
 
While, the rate percentage of the score of control class in post-test from 
15 students as table 4 above shows, none of the students got excellent, very good 
and good score. There were 3 student (10%) got fairly good score, 4 students 
(13.33%) got fairly score, 15 students (50%) got poor score and 8 students 
(26.67) got very poor score.  
 Based on the table 3 and 4, it can be concluded that the rate percentage in 
post-test was greater than the rate percentage in pre-test. 
c. The Mean Score and Standard Deviation 
Table 4.5 
 
 
 
 
T
able above was about mean score of the students‟ test result. It described the 
mean score about the result of the students test. In this table the researcher 
showed the difference between experimental class and control class.  
In this table shows that before the students were given the 
treatment that applied missing letters, their ability was fair. Yet, after 
giving the treatment by using the method, the students‟ ability achieved 
the improvement even their ability was until at the good level.  
d. The Hypothesis Testing 
Table 4.6 
Distribution the value of t-test and t-table in pre-test and post-test 
Variable t-test value t-table value 
Pre-test 0.55 2.000 
Vocabulary  
Pre-test Post-test 
Experimental Control Experimental Control 
Ability 34.37 37 56.37 41.6 
Standard Deviation 17.42 19.17 13.64 15.87 
 Post-test 3.78 2.000 
 
 
Pre-Test  
In order to know whether or not the mean difference of both 
classes is statistically significant at the level of significance p=0.05 
degree of freedom (n1 + n2) - 2 = 58. The result of vocabulary 
achieved 0.55   2.000. 
Based on the analysis, it is concluded that there was not a 
significant difference. It meant that the students‟ ability is almost 
same between experimental class and control class before giving 
treatment. 
Post-Test 
In order to know whether or not the mean difference of both 
classes is statistically significant at the level of significance p=0.05 
degree of freedom (n1 + n2) - 2 = 58. The result of writing ability 
achieved 3.78   2.000. 
Based on the analysis above, it is concluded that there was a 
significant difference students‟ ability between experimental class 
and control class after giving treatment. It meant that missing letters 
can be used to improve the students‟ ability in vocabulary. 
2. Questionnaire 
 The questionnaire was used to know about the students‟ responses 
after learning vocabulary through missing letters. The questionnaire had 
fifteen questions which revealed in four categories: The students‟ response 
about teaching learning process (number 1, 3 & 14), the result of the students 
vocabulary learning activity (number 7, 8, 11, 13 & 15), the solution of the 
problems in vocabulary (number 12), and the last issue the students responses 
about missing letters (number 2, 4, 5, 6, 9 & 10). The table below showed the 
result of questionnaire. 
Table 4.7 
The Result of the Questionnaire 
No
. 
Questions Yes No 
A. The Students’ Response about Teaching-Learning 
Process 
    
1 Apakah kamu merasa senang ketika mempelajari 
kosakata Bahasa Inggris menggunakan missing 
letters? 
28 93.33% 2 6.67% 
3 Apakah kamu merasa termotivasi belajar kosakata 
dalam KBM  dengan menerapkan missing letters? 
27 90% 3 10% 
14 Apakah pembelajaran kosakata Bahasa Inggris 
dengan missing letters lebih baik dibandingkan 
dengan pembelajaran yang biasa? 
23 76.67% 7 23.33% 
B. The Result of The Students’ Vocabulary Learning 
Activity 
    
7 Apakah kamu merasa missing letters dapat 
membantumu untuk mengembangkan 
perbendaharaan/ memperkaya kosakata kamu? 
26 86.67% 4 13.33% 
8 Apakah kamu merasa missing letters dapat 
memecahkan masalah kamu dalam belajar kosakata 
Bahasa Inggris? 
22 73.33% 8 26.67% 
11 Apakah kamu merasa lebih mudah mengerjakan 
tugas kosakata setelah menerapkan missing letters? 
21 70% 9 30% 
13 Apakah kamu sudah merasa ada peningkatan nilai 
bahasa Inggris materi  vocabulary? 
24 80% 6 20% 
 15 Apakah kamu merasa kepemilikan 
kosakata(vocabulary)  kamu sudah banyak setelah 
belajar dengan tehnik missing letters? 
19 63.33% 11 36.67% 
C. The Solution of The Problems in Vocabulary     
12 Apakah kamu diberikan kesempatan bertanya ketika 
mengalami kesulitan dalam mengerjakan tugas 
kosakata dengan bahasa inggris? 
28 93.33% 2 6.67% 
D. Students’ Response about Missing Letters     
2 Apakah kamu merasa belajar kosakata dengan lebih 
baik menggunakan missing letters? 
27 90% 3 10% 
4 Apakah kamu merasa kalau missing letters cocok 
diterapkan dalam belajar kosakata Bahasa Inggris? 
27 90% 3 10% 
5 Apakah kamu lebih mudah memahami kosakata 
Bahasa Inggris dengan menggunakan missing 
letters? 
27 90% 3 10% 
6 Apakah kamu menyukai pembelajaran kosakata 
Bahasa Inggris dengan missing letters? 
26 86.67% 4 13.33% 
9 Apakah pembelajaran dengan menggunakan missing 
letters mempermudah cara belajar kamu? 
27 90% 3 10% 
10 Apakah kamu merasa lebih mudah mengingat 
kosakata baru dan kosakata  yang  telah kamu miliki, 
ketika belajar dengan missing letters? 
25 83.33% 5 16.67% 
Mean 83.78% 16.22% 
The first category in table 4.7 was the students‟ response about 
teaching-learning process in learning English vocabulary. From the data 
above it indicated that 93.33 % students said yes, it indicated in the table that 
all of the students were interested in the teaching-learning process through 
missing letters. Next item is students‟ motivation in learning vocabulary 
through missing letters, shows that 90 % of the students understood the 
teacher‟s explanation. The last item about the comparison between learning 
through vocabulary card than the usual learning It is about 76.67 % of 
students feel better to learn through missing letters than usual learning. It 
 means that most of the student second grade of MTs. Darul Arqam Gombara 
Makassar like English vocabulary lesson. 
The Second category is the result of students‟ vocabulary 
achievement. The first data above number 7 indicated that 86.67 % of 
students were helped in retaining their vocabularies through missing letters. 
The second item is the students felt that missing letters can solve their 
vocabulary problems is about 73.33 %. The third item is about is about 70 % 
of students could do their vocabulary task easily by using missing letters. The 
fourth item indicate 80 % of students‟ score were increase after implementing 
the missing letters, fifth item then indicated that the students‟ score were 
increase after then. The last item the students‟ vocabulary was enriched by 
vocabulary card is about 63.33%. 
The third category asks the solution of the problem in vocabulary 
learning. In this case the teacher gave opportunity to ask their difficulties, 
about 16 students said yes or 93.33 % of students said that the teacher gave 
them an opportunity to ask their difficulties in vocabulary.  It was indicated 
that most of student were actively involved in the teaching-learning process. 
The last category asks the Students‟ Response about missing letters. 
The first item in this category asks about the students feel better in learning 
vocabulary through missing letters it was indicated that 90 % students agreed 
that they feel better in learning vocabulary through missing letters. The 
second item indicated that 90 % of students said that vocabulary card is 
 suitable to be implied in teaching-learning vocabulary. The third item 
indicated that 90 % of students said that they feel more understand the 
vocabulary easily. The fourth item indicated that 86.67 % of students like 
learning vocabulary through missing letters.The fifth item it is about 90 % of 
students feels that vocabulary card facilitate their vocabulary learning, it 
means that they are agree that vocabulary card help them in retaining their 
vocabulary. The last item indicated that 83.33 % of students could remember 
both their previous vocabulary and the new word easily. 
To sump up, Table 4.7 indicated that 83.78 %students agreed that 
missing letters motivated them to retain their English vocabulary learning and 
memorizing. 
B. Discussions 
The statistical analysis from the result of the students‟ ability in vocabulary 
of this research shows that the students‟ mastery before teaching through missing 
letters was still low both of experimental class and control class. It was approved 
by result of the pre-test before the treatment. On the contrary of the result of the 
post-test, there was a significance improvement in the post-test between 
experimental class and control class. But the result score of the post-test of the 
experimental class higher than the result score of control class. 
The mean score of post-test of both classes was higher than the mean score 
of pre-test. The mean score of than post-test of the experimental class was higher 
than the mean score of control class. In table 4.5 showed that in pre-test of 
 experimental class achieved 34.37 and after giving the treatment achieved 56.37, 
and pre-test of control class achieved 37 and the post-test achieved 41.6. 
Overall, the improvement of the students‟ ability in vocabulary by using 
missing letters is better in post-test than pre-test. The mean score of post-test of 
both classes is higher than the mean score of pre-test. The mean score of the pre-
test of the control class is higher than the mean score of experimental class. 
The questionnaire result showed that the implementation of this technique 
got positive responses from students in the teaching-learning process of 
vocabulary, it could be seen from the mean of questionnaire was 72.9 %. 
From the result above, the researcher can conclude that the use of missing 
letters is effective to increase the students‟ ability in vocabulary because there 
was a significant vocabulary achievement of the students after treatment was 
conducted. This result of the research in line with the result of another research 
which was done by Shinta (2012) proved that Missing Letters Game can improve 
the students‟ ability in Germany vocabulary. 
 
 
 
 
 
 
 
 CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents the conclusion and suggestion based on the findings and 
discussion of the data analysis. 
A. Conclusions 
Based on the result and discussion of the finding, the researcher has come to 
the conclusion those are 
1. Missing letters significantly affects the vocabulary achievement of the second 
year of MTs Darul Arqam Gombara in mastery vocabulary. It can be seen from 
the data in the treatment class, the mean score of the students‟ pre-test was 
34.37 and the post-test was 56.37. The standard deviation of students‟ pre-test 
was 17.41 and the post-test was 13.64 while in the control class, the mean 
score of the students‟ pre-test was 37 and the post-test was 41.6. The standard 
deviation of pre-test was 19.17 and post-test was 15.87. The mean score of 
students post-test in the treatment class was higher than the pre-test. For the 
level significance (α) = 0.05 and degree of freedom (df) = 58, then the value of 
t-table is 2.000, the t-test value is 3.78. It shows that the t-test value was higher 
than t-table value (3.78 > 2.000). The researcher can conclude that H1 was 
proved. It means that there was significant difference of the students‟ ability in 
vocabulary between the students who are thought through using missing letters 
and those are not. 
51 
 2. The questionnaire result showed that the implementation of this technique got 
positive responses from students in the teaching-learning process of 
vocabulary, it could be seen from the mean of questionnaire was 72.9 %. 
B. Suggestions 
Based on the conclusion above, the researcher proposes the following 
suggestions: 
1. For the teacher, it is suggested to increase the creativity to find out 
interesting method that can motivate student and effective in teaching 
vocabulary. 
2. It is suggested to the English teacher to use missing letters as a method in 
teaching vocabulary. 
3. For student, it is suggested to use missing letters to learn vocabulary. 
4. For the next researcher the writer hopes other researchers can use it as a 
reference to conduct their research on the same field. It is really possible 
that there is another more effective way to teach vocabulary mastery.  
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 APPENDIX 1a 
Pre-Test 
ENGLISH EDUCATION 
FAKULTAS TARBIYAH DAN KEGURUAN 
UIN ALAUDDIN MAKASSAR 
Name  : 
Class  : 
No. Reg : 
 
Fill the blank square with the correct letter to make a correct word! 
1. 2.  3. 
 
 
 
 
4. 5. 6. 
 
 
 
 
7. 8.  9.  
 
 
 
 
 
 
 
R C E 
 10.  11. 12. 
 
 
 
 
 
13. 14. 15. 
 
 
 
 
     
16. : mengambil milik seseorang tanpa permisi 
17. : membuktikan sesuatu/memperlihatkan sesuatu kepada 
orang lain 
18. : meletakkan tangan atau jari pada sesuatu atau 
seseorang 
19. : tidak menerima,menolak atau melakukan sesuatu 
20. : mengatakan atau melakukan sesuatu sekali lagi 
21. : membuat seseorang merasa sakit karna telah 
melanggar aturan 
22. : berada dalam api atau mebuat api dan panas 
23. : memukul pintu atau sesuatu,biasanya untuk mendapat 
perhatian 
24. : menyuruh seseorang untuk pergi ke suatu tempat 
 25. : menggunakan sesuatu secara berlebihan 
26. : menaruh tanaman di tanah untuk tumbuh 
27. : menyampaikan pembicaraan agama di depan orang 
banyak 
28. : berbicara atau menulis tentang orang atau sesuatu 
secara singkat 
29.  : merasa cemas terhadap sesuatu atau seseorang 
30.    : membuat seseorang mengenal orang lain 
 
 
 
 
 
 
 
 
 APPENDIX 1b 
Post-Test 
ENGLISH EDUCATION 
FAKULTAS TARBIYAH DAN KEGURUAN 
UIN ALAUDDIN MAKASSAR 
Name  : 
Class  : 
No. Reg : 
 
Fill the blank square with the correct letter to make a correct word! 
2. 2.  3. 
 
 
 
 
4. 5. 6. 
 
 
 
 
7. 8.  9.  
 
 
 
 
 
 
 
 10.  11. 12. 
 
 
 
 
 
13. 14. 15. 
 
 
 
 
     
16. : mengambil milik seseorang tanpa permisi 
17. : membuktikan sesuatu/memperlihatkan sesuatu kepada 
orang lain 
18. : meletakkan tangan atau jari pada sesuatu atau 
seseorang 
19. : tidak menerima,menolak atau melakukan sesuatu 
20. : mengatakan atau melakukan sesuatu sekali lagi 
21. : membuat seseorang merasa sakit karna telah 
melanggar aturan 
22. : berada dalam api atau mebuat api dan panas 
23. : memukul pintu atau sesuatu,biasanya untuk mendapat 
perhatian 
24. : menyuruh seseorang untuk pergi ke suatu tempat 
 25. : menggunakan sesuatu secara berlebihan 
26. : menaruh tanaman di tanah untuk tumbuh 
27. : menyampaikan pembicaraan agama di depan orang 
banyak 
28. : berbicara atau menulis tentang orang atau sesuatu 
secara singkat 
29.  : merasa cemas terhadap sesuatu atau seseorang 
30.    : membuat seseorang mengenal orang lain 
 
 
 
 
 
 
 
 
 APPENDIX 1c 
Questionnaire 
ENGLISH EDUCATION 
FAKULTAS TARBIYAH DAN KEGURUAN 
UIN ALAUDDIN MAKASSAR 
ANGKET UNTUK SISWA 
Nama : 
Kelas : 
Petunjuk:  
1. Tulislah nama dan kelas di tempat yang telah disediakan 
2. Berilah tanda checklist (√) pada salah satu jawaban “Ya” atau “Tidak”   
3. Jawablah dengan jujur sesuai dengan keadaan sebenarnya!  
4. Jawaban tidak akan mempengaruhi nilai mata pelajaran bahasa Inggris dan 
tidak diperkenankan bekerja sama dengan siswa lain dalam menjawab 
pertanyaan 
5. Terima kasih atas bantuan dan kerjasamanya.    
No Pertanyaan Ya Tidak 
1 Apakah kamu merasa senang ketika mempelajari kosakata 
Bahasa Inggris menggunakan missing letters? 
  
2 Apakah kamu merasa belajar kosakata dengan lebih baik 
menggunakan missing letters? 
  
3 Apakah kamu merasa termotivasi belajar kosakata dalam KBM  
dengan menerapkan missing letters? 
  
4 Apakah kamu merasa kalau missing letters cocok diterapkan 
dalam belajar kosakata Bahasa Inggris? 
  
5 Apakah kamu lebih mudah memahami kosakata Bahasa Inggris 
dengan menggunakan missing letters? 
  
6 Apakah kamu menyukai pembelajaran kosakata Bahasa Inggris 
dengan missing letters? 
  
7 Apakah kamu merasa missing letters dapat membantumu untuk 
mengembangkan perbendaharaan/ memperkaya kosakata 
kamu? 
  
8 Apakah kamu merasa missing letters dapat memecahkan 
masalah kamu dalam belajar kosakata Bahasa Inggris? 
  
9 Apakah pembelajaran dengan menggunakan missing letters 
mempermudah cara belajar kamu? 
  
10 Apakah kamu merasa lebih mudah mengingat kosakata baru dan 
kosakata  yang  telah kamu miliki, ketika belajar dengan missing 
letters? 
  
11 Apakah kamu merasa lebih mudah mengerjakan tugas kosakata 
setelah menerapkan missing letters? 
  
12 Apakah kamu diberikan kesempatan bertanya ketika mengalami 
kesulitan dalam mengerjakan tugas kosakata dengan bahasa 
  
 inggris? 
13 Apakah kamu sudah merasa ada peningkatan nilai bahasa 
Inggris materi  vocabulary? 
  
14 Apakah pembelajaran kosakata Bahasa Inggris dengan missing 
letters lebih baik dibandingkan dengan pembelajaran yang biasa? 
  
15 Apakah kamu merasa kepemilikan kosakata(vocabulary)  kamu 
sudah banyak setelah belajar dengan tehnik missing letters? 
  
 
 
 
 
 
 
 
 
 
 
 The Row Score of The Students‟ Pre-Test and Post-Test in Experimental Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Respondents 
Pre-Test Post-test 
Score(X) X1
2 
Score(X) X1
2 
1 A 60 3600 77 5929 
2 B 17 287 57 3249 
3 C 37 1369 77 5929 
4 D 43 1849 80 6400 
5 E 67 4489 73 5329 
6 F 50 2500 63 3969 
7 G 13 169 57 3249 
8 H 47 2209 63 3969 
9 I 43 1849 67 4489 
10 J 37 1369 60 3600 
11 K 40 1600 63 3969 
12 L 10 100 37 1369 
13 M 47 2209 57 3249 
14 N 27 729 53 2809 
15 O 13 169 40 1600 
16 P 17 278 40 1600 
17 Q 43 1849 57 3249 
18 R 50 2500 67 4489 
19 S 30 900 53 2809 
20 T 27 729 50 2500 
21 U 27 729 43 1849 
22 V 13 169 40 1600 
23 W 50 2500 67 4489 
24 X 10 100 37 1369 
25 Y 37 1369 50 2500 
26 Z 70 4900 80 6400 
27 AA 50 2500 60 3600 
28 BB 17 278 43 1849 
29 CC 30 900 47 2209 
30 DD 10 100 33 1089 
Total 1032 44298 1691 100709 
  
The 
Row Score of The Students‟ Pre-Test and Post-Test in Control Class 
No Respondents 
Pre-Test Post-test 
Score(X) X2
2 
Score(X) X2
2 
1 A 17 287 23 529 
2 B 37 1369 37 1369 
3 C 27 729 27 729 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 D 57 3249 57 3249 
5 E 37 1369 37 1369 
6 F 67 4489 63 3969 
7 G 70 4900 73 5329 
8 H 30 900 37 1369 
9 I 57 3249 50 2500 
10 J 73 5329 73 5329 
11 K 23 529 30 900 
12 L 13 169 23 529 
13 M 37 1369 37 1369 
14 N 13 169 40 1600 
15 O 67 4489 63 3969 
16 P 10 100 23 529 
17 Q 27 729 37 1369 
18 R 73 5329 73 5329 
19 S 27 729 37 1369 
20 T 37 1369 37 1369 
21 U 37 1369 37 1369 
22 V 20 400 37 1369 
23 W 17 287 27 729 
24 X 53 2809 50 2500 
25 Y 23 529 23 529 
26 Z 37 1369 37 1369 
27 AA 17 287 23 529 
28 BB 37 1369 37 1369 
29 CC 37 1369 37 1369 
30 DD 33 1089 63 3969 
Total 1110 51728 1248 59174 
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MEAN SCORE 
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 APPENDIX 3b 
Standard Deviation of Experimental and Control Class 
A. Experimental Class 
1. Pre-Test 2. Post-Test 
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B. Control Class 
1. Pre-Test 2. Post-Test 
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 APPENDIX 3c 
t-Test and t-Table 
1. t-Test 
The t-Test of Students’ Ability in Pre-Test and Post-Test 
Pre-Test Post-Test 
X1 : 34.4 SS1 : 8797.2 n1 : 30 X1 : 56.37 SS1 : 5392.97 n1 : 30 
X2 : 37 SS2 : 10658 n2 : 30 X2 : 41.6 SS2 : 7257.2 n2 : 30 
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t-Test= 0.55  t-Test= 3.78 
 
 
2. t-Table 
For level of significance (α) = 0.05 
Degree of Freedom (df) = (n1 + n2) – 2 = (30 + 30) – 2 = 58 
t-Table = 2.021 
 
 
 
 
 
 
 
 
 
 APPENDIX 4 
Distribution of t-Table 
Df 
Level of Significance for two-tailed test 
0.5 0.2 0.1 0.05 0.02 0.01 
Level of Significance for one-tailed test 
0.25 0.1 0 0.025 0.01 0.005 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
40 
60 
120 
1.000 
0.816 
0.765 
0.741 
0.727 
0.718 
0.711 
0.706 
0. 703 
0.700 
0.697 
0.695 
0.694 
0.692 
0.691 
0.690 
0.689 
0.688 
0.688 
0.687 
0.686 
0.686 
0.685 
0.685 
0.684 
0.684 
0.684 
0.683 
0.683 
0.683 
0.681 
0.679 
0.677 
0.674 
3.078 
1.886 
1.638 
1.533 
1.476 
1.440 
1.451 
1.397 
1.383 
1.372 
1.363 
1.356 
1.350 
1.345 
1.341 
1.337 
1.333 
1.330 
1.328 
1.325 
1.323 
1.321 
1.319 
1.318 
1.316 
1.315 
1.314 
1.313 
1.311 
1.310 
1.303 
1.296 
1.289 
1.282 
6.314 
2.920 
2.353 
2.132 
2.015 
1.943 
1.895 
1.860 
1.833 
1.812 
1.769 
1.782 
1.771 
1.761 
1.753 
1.746 
1.740 
1.734 
1.729 
1.725 
1.721 
1.717 
1.714 
1.711 
1.708 
1.706 
1.703 
1.701 
1.699 
1.697 
1.684 
1.671 
1.658 
1.645 
12.706 
4.303 
3.183 
2.776 
2.571 
2.447 
2.365 
2.306 
2.262 
2.226 
2.201 
2.179 
2.160 
2.143 
2.331 
2.120 
2.110 
2.101 
2.093 
2.086 
2.080 
2.074 
2.690 
2.640 
2.060 
2.056 
2.052 
2.048 
2.045 
2.042 
2.021 
2.000 
2.890 
1.960 
31.821 
6.965 
4.541 
3.747 
3.365 
2.143 
2.998 
2.896 
2.821 
2.764 
2.718 
2.681 
2.650 
2.624 
2.604 
2.583 
2.567 
2.552 
2.539 
2.528 
2.518 
2.505 
2.500 
2.492 
2.485 
2.479 
2.473 
2.467 
2.462 
2.457 
2.423 
2.390 
2.358 
2.326 
63.657 
9.926 
5.841 
4.604 
4.032 
3.707 
3.499 
3.355 
3.250 
3.169 
3.106 
3.055 
3.120 
2.977 
2.947 
2.921 
2.898 
2.878 
2.861 
2.845 
2.831 
2.819 
2.807 
2.797 
2.787 
2.779 
2.771 
2.763 
2.756 
2.750 
2.704 
2.660 
2.617 
2.576 
 APPENDIX 5 
The Result of Questionnaire 
No
. 
Questions Yes No 
A. The Students’ Response about Teaching-Learning 
Process 
    
1 Apakah kamu merasa senang ketika mempelajari 
kosakata Bahasa Inggris menggunakan missing 
letters? 
28 
93.33
% 
2 6.67% 
3 Apakah kamu merasa termotivasi belajar kosakata 
dalam KBM  dengan menerapkan missing letters? 
27 90% 3 10% 
14 Apakah pembelajaran kosakata Bahasa Inggris dengan 
missing letters lebih baik dibandingkan dengan 
pembelajaran yang biasa? 
23 
76.67
% 
7 23.33% 
B. The Result of The Students’ Vocabulary Learning 
Activity 
    
7 Apakah kamu merasa missing letters dapat 
membantumu untuk mengembangkan 
perbendaharaan/ memperkaya kosakata kamu? 
26 
86.67
% 
4 13.33% 
8 Apakah kamu merasa missing letters dapat 
memecahkan masalah kamu dalam belajar kosakata 
Bahasa Inggris? 
22 
73.33
% 
8 26.67% 
11 Apakah kamu merasa lebih mudah mengerjakan tugas 
kosakata setelah menerapkan missing letters? 
21 70% 9 30% 
13 Apakah kamu sudah merasa ada peningkatan nilai 
bahasa Inggris materi  vocabulary? 
24 80% 6 20% 
15 Apakah kamu merasa kepemilikan 
kosakata(vocabulary)  kamu sudah banyak setelah 
belajar dengan tehnik missing letters? 
19 
63.33
% 
11 36.67% 
C. The Solution of The Problems in Vocabulary     
12 Apakah kamu diberikan kesempatan bertanya ketika 
mengalami kesulitan dalam mengerjakan tugas 
kosakata dengan bahasa inggris? 
28 
93.33
% 
2 6.67% 
D. Students’ Response about Missing Letters     
2 Apakah kamu merasa belajar kosakata dengan lebih 
baik menggunakan missing letters? 
27 90% 3 10% 
4 Apakah kamu merasa kalau missing letters cocok 
diterapkan dalam belajar kosakata Bahasa Inggris? 
27 90% 3 10% 
5 Apakah kamu lebih mudah memahami kosakata 
Bahasa Inggris dengan menggunakan missing letters? 
27 90% 3 10% 
6 Apakah kamu menyukai pembelajaran kosakata 
Bahasa Inggris dengan missing letters? 
26 
86.67
% 
4 13.33% 
9 Apakah pembelajaran dengan menggunakan missing 27 90% 3 10% 
 letters mempermudah cara belajar kamu? 
10 Apakah kamu merasa lebih mudah mengingat 
kosakata baru dan kosakata  yang  telah kamu miliki, 
ketika belajar dengan missing letters? 
25 
83.33
% 
5 16.67% 
Mean 83.78% 16.22% 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah  : Madrasah Tsanawiyah Darul Arqam Gombara 
Kelas/semester : VIII (Delapan) / 1 
Tema     
Standar Kompetensi  : 1. Memahami makna dalam teks lisan fungsional dan monolog 
pendek   sederhana berbentuk narrative dan recount untuk 
berinteraksi dengan lingkungan sekitar  
Kompetensi dasar : 1.1 Merespon makna yang terdapat dalam monolog pendek 
sederhana secara akurat, lancar, dan berterima untuk berinteraksi 
dengan lingkungan sekitar dalam teks berbentuk narrative dan 
recount. 
Indikator : 1.1.1 Mengidentifikasi berbagai informasi dalam teks monolog 
narrative dan recount. 
Aspek/Skill : Membaca 
Alokasi waktu : 1 x 40 menit 
1.      Tujuan pembelajaran 
         Siswa dapat merespon makna yang terdapat dalam teks monolog pendek 
sederhana. 
 Karakter siswa yang diharapkan : 
a.    Dapat dipercaya (Trustworthines) 
b.    Rasa hormat dan perhatian (respect) 
c.    Percaya diri (self-confidence) 
  
 
2.      Materi Pembelajaran 
a.   Narrative text is a text telling a story focusing specific participants. Its social 
function is to tell stories or past events and entertain the readers. to tell story to 
amuse, entertain, teach a lesson or moral, explain something or make a 
comment 
1.      Generic structure: 
      Orientation : It is about the opening paragraph where the characters of 
the story are introduced. (berisi pengenalan tokoh, tempat dan waktu 
terjadinya cerita (siapa atau apa, kapan dan dimana)  
      Complication : Where the problems in the story developed. 
(Permasalahan muncul / mulai terjadi dan berkembang) 
      Resolution : Where the problems in the story is solved. Masalah selesai, 
--- secara baik "happy ending" ataupun buruk "bad ending". 
b.   Recount text is is a text which retells events or experiences in the past. Its 
purpose is either to inform or to entertain the audience. 
1.      Generic structure: 
      Orientation : Introducing the participants, place and time. 
(Menceritakan siapa saja yang terlibat dalam cerita, apa yang terjadi, di 
mana tempat peristiwa terjadi, dan kapan terjadi peristiwanya) 
      Events: Describing series of event that happened in the past. 
(Menceritakan apa yang terjadi (lagi) dan menceritakan urutan 
ceritanya) 
       Reorientation: It is optional. Stating personal comment of the writer to 
the story. ("Reorientation" berisi komentar pribadi penulis cerita dan 
penutup cerita / akhir cerita) 
3.      Metode Pembelajaran 
a.       Three Phase Technique 
b.      Flash card game 
 
 
4.      Langkah-langkah Kegiatan  
a.    Kegiatan Pendahuluan 
Apersepsi : 
       Salam, berdoa dan absensi  
       Tanya-jawab mengenai cerita favorit siswa 
       Memberikan game elicit berupa missing letter dengan mengaitkan 
pengetahuan sebelumnya dan materi yang akan dipelajari.           
Motivasi : 
       Menjelaskan pentingnya materi yang akan dipelajari 
b.   Kegiatan inti 
Eksplorasi  
Dalam kegiatan eksplorasi, guru : 
       Memberikan stimulus yaitu pemberian materi teks tindak tutur berupa 
narrative dan recount text. 
       Memberikan kesempatan kepada siswa untuk bekerja sama 
mengkomunikasikan materi. 
Elaborasi  
Dalam kegiatan elaborasi,: 
      Guru membagi siswa menjadi beberapa kelompok (3 groups)  
        Masing-masing kelompok di handle oleh seorang storyteller yang secara 
bergantian akan membacakan sebuah cerita. 
       Siswa mengidentifikasi informasi dari berbagai cerita. 
       Guru mengontrol keaktifan siswa. 
Konfirmasi  
Dalam kegiatan konfirmasi; 
      Setiap kelompok menjawab pertanyaan yang terdapat dalam teks monolog 
sederhana. 
      Guru memberikan umpan balik, dan penguatan. 
c.    Kegiatan Penutup 
Dalam kegiatan penutup, guru : 
      Menanyakan kesulitan siswa dalam memahami narrative dan recount text. 
      Bertanya jawab dengan siswa untuk meluruskan kesalahpahaman, dan 
memberikan penyimpulan. 
      Memberikan stimulus berupa flash card agar siswa termotivasi dalam 
belajar. 
      Guru menutup pelajaran dengan mengucapkan hamdalah. 
5.      Sumber Belajar 
a.       Cerita-cerita yang relevan  
b.      LKS Wajar untuk Kelas VIII SMP 
6.      Penilaian 
Indikator 
Pencapaian 
Kompetensi 
Tekhnik 
Penilaian 
Bentuk 
Instrumen 
 Instrumen/Soal 
 1.         Memahami isi teks 
narrative dan recount. 
Tes 
tertulis 
Uraian 1.    Answer the 
following 
question based 
on the 
information from 
the text. 
 
 
 
 
 
 
 
 
a.       Instrumen : 
Test 
Flash Card 
 
 
 
 
 
 
 
 
 
 
 
 
 
b.    Pedoman Penilaian 
 - Jumlah skor maksimal keseluruhan 100.  
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